
Page 1/25

Interest-driven creator English course for
developing Chinese private college students’
listening and speaking proficiency based via
blended setting
Yongkang Wang 

Chinese International College, Dhurakij Pundit University
Pengfei Chen 
(

blissfulalice@gmail.com
)

Chinese International College, Dhurakij Pundit University

Research Article

Keywords: interest-driven creator English course, blended setting, listening and speaking proficiency

Posted Date: April 5th, 2023

DOI: https://doi.org/10.21203/rs.3.rs-2755448/v1

License:


This work is licensed under a Creative Commons Attribution 4.0 International
License.
 
Read Full License

https://doi.org/10.21203/rs.3.rs-2755448/v1
mailto:blissfulalice@gmail.com
https://doi.org/10.21203/rs.3.rs-2755448/v1
https://creativecommons.org/licenses/by/4.0/


Page 2/25

Abstract
The aim of this study is to improve the English learning outcomes of undergraduate students enrolled in
bachelor’s degree by designing a compulsory interest-driven creator (IDC)-based English course in
blended setting. A total of 210 Chinese college students participated in a quasi-experimental intervention.
The research treatment was conducted for 16 lessons over 16 weeks at a private college in China. The
performance of the experimental group (EG) and the control group (CG) was assessed by Exam English
as a pre-test and a post-test to investigate listening and speaking proficiency. The results indicated that
the course effectively enhanced the students’ language learning outcomes. Therefore, the IDC course can
be integrated in an innovative English curriculum. The EG showed a better outcome on the test than the
CG. The IDC English course in the blending setting efficiently enhanced the students’ English listening and
speaking skills.

Introduction
Scholars (Pelletier et al., 2021) have envisaged an inevitable future trend for post-epidemic based on the
design of innovative instructional technology. As a result, traditional HEIs pedagogy will become less
competitive and desirable (Xing & Bolden, 2019). The conventional pattern of HEI (Chen & Zou, 2018),
known as task-based language teaching with the exam-orientated system, remains common.
Nevertheless, an innovative and dynamic pedagogy (Xie et al., 2019) should be adopted immediately to
close the gap between curricular, extracurricular knowledge and learning habits produced by the current
less productive and bureaucratic regime.

The gap for Chinese college students is based on the fact that they are digital natives, but they are not
necessarily aware of digital technologies or skilled in their use, particularly in terms of learning outcomes
(Almazova et al., 2020). The academic listening and speaking competence of Chinese ESL/EFL learners
in colleges is relatively low in the Asian region based on their performance of international tests, precisely
the official criterion for matching the standards (CEFR) in IELTS test data (IELTS, 2018; IELTS, 2019;
IELTS, 2021). Chinese ESL/EFL learners’ competence in the overall academic listening and oral
examination was less than that of learners in Thailand and Japan from 2018 to 2021, according to the
recent score data from 2021, Chinese learners’ 6.0 in listening and 5.6 in speaking is still inferior to
Thailand’s 6.3 and 5.8 and Japan’s 7.6 and 6.8. Therefore, effective approaches are needed to enhance
the listening and speaking skills of Chinese ESL/EFL learners from 2020. On this basis, blended setting in
an English as a second/foreign language (ESL/EFL) classroom interaction and linguistics outcome
(Ginaya et al., 2018) becomes an practical choice for interest-driven creator (IDC) courses (Chen et al.,
2018).

As a result, this study intends to develop an IDC course to improve Chinese college ESL/EFL students’
listening and speaking competence. The curriculum’s highlighted learning process (Tan et al., 2020)
involves incorporating, correlating technology into instructions and habits to assist language proficiency.
The anchored concept is the creation of habits by interest based on a three-component ‘loop’ to establish
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a coherent learning process: the ‘trigger interest loop,’ the ‘driven loop for learning creation,’ and the
‘creator loop for learning habits’ to meet the need of language proficiency of students in Chinese HEI
institutions (Looi et al., 2023). The IDC pattern involves the implementation of innovative teaching
activities, curriculum, and instructional design to stimulate lifelong learning (Sundqvist, 2022). Based on
the objectives, the research questions are as follows.

A. What is an English course syllabus based on IDC in a Chinese college?
B. How can an IDC course be effectively applied to enhance Chinese college students’ English

proficiency?
C. Is Chinese college students’ English proficiency better enhanced by an IDC intervention than that of

students who are taught by traditional teaching methods?

Interest-driven Creator Theory
The strength of IDC highlights on student autonomy (Li & Liu, 2022). The key to establish the IDC (Wong
et al., 2020) in this research is to define the longitudinal development of learning interest to habit from
three perspectives. The IDC is typically focused on learners in China owning and performing their
individual interests (Wong et al., 2020; Muhria, 2022). The three components of the IDC are explained
below.

The interest loop is the first loop of the IDC. Learners’ interest is characterised by certain action, including
triggering, immersing, and extending (Jia et al., 2020). Based on these conditions, educators should not
portray students’ interests as a static theme, which requires a more in-depth investigation. Instead, they
use an IDC instructional design to challenge student-based learning (Hashim et al., 2021). Students
benefit and accumulate competency and skills with passion and curiosity when learning is fun and
effective (Hwang et al., 2020). The IDC provides a solid and valid foundation for research and
recommendations based on a growing interest in knowledge creation, the performance of problem-
solving of complex tasks via habits, and the development of chronic interest-driven creators, specifically
learners. (Cortese, 2022)

The driven creation loop is the second IDC loop, which entails learning practice, objectives, and
procedures. Students’ sense of accomplishment fosters their self-efficacy at this stage (Ma, 2022). The
driven loop for learning creation (Nguyen et al., 2022) is related to learning productivity and the self-
efficacy maintenance. During this loop, observation with elastic memory and understanding in learning
(Torabi et al., 2019), which are essential to emphasise when observing that an unusual occurrence
initiates the recreation process. Students should be free to emulate that occurrence and replicate the
recreation process (Liu et al., 2018). When individuals have acquired extensive background knowledge, it
is conceivable that they will develop a need to close the knowledge gap as seen in Fig. 1. From this
perspective, imitation (Tangkaratt et al., 2020) is a means for next loop invention.



Page 4/25

The creation for habit loop means the featured extension of previous loop on learners’ habit, how the
second loop should be integrated into the development of instructional objectives that can enhance the
learning achievement. The creator loop for learning habits provides dynamic learning habits (Robinson et
al., 2020) to lifelong learners with modern competencies or the skills needed for employment. This
‘creator loop for learning habits’ (Fiorella, 2020) involves minimal cost to develop or sustain social
propensity in the established social context. Since individuals’ learning behaviour shapes their
performance, an upbeat personality would be formed in learning (Chan et al., 2019).

As methodical circulation, individuals’ learning can predict their creative process as they progress steadily
and consistently (Chen et al., 2020). These are the desired criteria for practicable interventions, as
illustrated in Fig. 1. Learning habits (Marien et al., 2018) are generally formed in a psychological process
that involves learners’ cognitive capacities and affective states. Learners need an internal mechanism of
continuous habit intervention to adapt to similar situations (Byrne, 2021). This mechanism is used to
develop sustainable learning, prompt new and eventual actions and form the habit of learning.

English Listening, Speaking Competence
The listening competency (Xue et al., 2022) refers to learning outcomes based on interest, authentic
resources, and positive beliefs from individuals on college students L2 listening. Thus, performance in L2
listening competency is influenced by how relevant or valuable L2 learners view L2 listening through
linkage to practical training and resources. (Teo, 2019)

Since most Chinese college students at private universities are problematic (Lee et al., 2022), they
compensate for expression deficiencies by acquiring a competent level of English speaking (Sun, 2022).
Speaking competence provides the choice and arrangement of sounds in a language (Zhou, 2021), how
usefully the sounds function in English, and what it means to be in the realm of English-speaking.
English-speaking competence helps college students produce the correct and natural sounds (Meade,
2020).

Idc In Blended Setting (Bl) Settings
BL settings (Abugohar et al., 2019) integrated teaching and learning environments from traditional face-
to-face instruction to online and digital learning pedagogy. It combines the strength of both traditional
and online learning environments to enhance student English engagement, learning performance and
academic achievement (Islam et al., 2022), such as flex blended setting. The specific flex BL settings
(Athoillah, 2022; Faustino & Kaur, 2021; Yajie & Jumaat, 2023) established a learning environment in
various activities weekly; students have a traditional classroom session to interact with their instructors
and peers while also having online access such as online discussion and interactive peer review and
feedback. The online session was asynchronous at weekends, where learners personalized their own
pace and time. The instructor uses an online learning management system like WeChat, Dingtalks and
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social media for completion checks. The instructor also assessed student learning outcomes using
formative assessments like weekly class participation and summative assessments such as listening
and speaking exams and assignments.

The IDC course design incorporates flex BL settings in pedagogical loops (Fig. 1), with learner-friendly
mobile learning to increase students’ interest and perception to assist them in learning English
(Rahmawati, 2022), such as initial previewing and reviewing authentic video materials by interest;
attending in-person listening and speaking sessions, then engaging in online sessions on the progressive
content for learning creation; and then completing assignments and exams as learning outcomes as
learning habits. Additionally, it included online and in-person note-taking to solve problems, extensive
roleplay memes, and habitual reinforcement reflecting daily environmental activities via digital resources
(Sholihah et al., 2021; Zhonggen et al., 2019) that were attached to the IDC. The quality of the flex
settings will be sustained by performance evaluations (Hasan et al., 2022). Thus, a suitable
measurement, such as CEFR, to assess flex blended setting outcomes (Solodka et al., 2022) is necessary
for the IDC English course in this study.

These settings improve college students’ problem-solving, rational, analytical, and critical thinking skills
in English learning (Chowdhury, 2019). Their proficiency positively cross-promoted interests, integrating
learning creation from interests and producing new learning techniques or habits (Cai & Chen, 2022). As
for teachers, they can provide college students with fast, objective, and accurate feedback (Lim &
Graham, 2021).

Methodology
The aim of this study is to develop an IDC English course via blended setting and to apply a quasi-
experiment to verify that it improved Chinese students’ English listening and speaking proficiency. A
mixed-method approach was adopted that involved setting standardised tests and conducting semi-
structured interviews at the research site from September to December 2022.

Participants
The experiment was conducted in Yunnan, China, and the participants consisted of 210 college students
from six administrative classes. Their average age was 19 to 21, and there were 27 males and 183
females. Hence, the gender ratio was approximately 1.3:8.7. They were all in their first year of college.
One hundred and six of them were assigned to the IDC-based English course intervention as the
experimental group (EG), which the rest 104 were allocated to the control group (CG). These two groups
took the regular English courses with different instructional approaches. The EG accepted the IDC-based
training, while the CG’s teaching was lecture-based.

Implementation Of Idc English Course



Page 6/25

As the single intervention advanced, the sequence of the IDC intervention was developed into three
phases with prolonged steps. The initial phase in the IDC: interest loop acted as a processor by
contemplating questions such as what would the teacher or researcher require the college students to
perform to spark their interest? How do the students remain immersed in their learning progress, and has
this immersion been extended? What extracurricular materials and activities may be necessary?

The purpose of the first and second phases were to develop the students ‘interest loop’ and ‘driven
creation loop’. The second phase narrowed the first phase to sharing the interest targets in each course
session with the ‘learn, play, do model’ (Salih, 2019; Zain, 2021; Zain et al., 2021). Then, the opportunities
for the learners to participate in interest practice were enhanced by boosting their learning creation in
language learning to form the driven loop. The college students generated the driven creation loop
learning outcomes to connect the ‘interest loop’; however, errors and flaws were tolerated at this stage to
improve the learning experience in a mobile-assisted language learning setting (Alenezi, 2021; Chatterjee,
2022).

The purpose of the third phase was to improve the ‘creation for learning habits loop’ with rewards and
feedback to acknowledge the college students’ progress with appropriate learning habits. Then, based on
their prior learning skills, the following course would be built for the college students to maximise their
learning inventiveness and habit-forming triggers. As the final level of learning corresponds with their
language learning skills, their habits are nourished to maturity in a cuing environment (Chan et al., 2019)
in a blended language learning setting (Daniel, 2020). After the course, the college students could
comprehend their overall performance, participate in a class discussion, provide feedback on the course,
and express their appreciation throughout the semester to generate a ‘creator loop for learning habit’
(Taylor et al., 2021), as shown in Fig. 2

The design in Fig. 2. is valuable to the research questions and it is applicable to a similar and potential
HEI context (Looi et al., 2023). Moreover, the quasi-experiment approach (Shannon-Baker, 2016; White &
Sabarwal, 2014) enhances the internal and external validity of the research design. In this study, it also
corresponded and was consistent with the course curriculum from December 2020 to September 2022.
The trained teachers conducted the 16-week session procedure promptly and reported potential on-site
issues of students’ status or difficulties to the principal researcher.

Intervention
The IDC course in this study was designed based on expert reviews and finalised by settings from the
literature (Wong et al., 2020). Since Chan et al. (2018) and Chan et al. (2019) suggest that courses should
be tested on Chinese college students, the participants consisted of ESL/EFL college students from six
administrative classes, divided into an experimental group (EG) and a control group (CG). The research
processes and orientation (Amini Farsani et al., 2021) were undertaken to strengthen the study’s learning
objectives and outcome by proposing the IDC to solve the research problem. The course design covered
learning interests, habits, and learning outcomes of the student learning experience. (Chen et al., 2019).
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In the quasi-experimental design, the intervention among EG and CG students entailed utilising identical
technological resources and mobile-assisted language learning (Nami, 2020) with each lesson in 1.5
hours, such as platforms like WeChat, Dingtalks, and SM. The active control was used to the CG with the
aim of investigating progress in terms of the placebo effect (Chen & Chang, 2021). EG has IDC
pedagogical settings and objectives for listening and speaking proficiency, presentation, roleplay, and
teacher roles specified as facilitators, providers, and coordinators when students are active learners
building interests and habits. CG has teachers-cantered roles and conventional blended setting for
listening and speaking, including blended teaching, presentation, roleplay with the receivers, and passive
learners’ roles for students.

Data Collection And Analysis
English language proficiency test

Exam English, a tool for ESL/EFL language assessment based on the CEFR level, was used as the pre-test
and post-test in this study. It describes the achievement of learners of foreign languages across
countries. In addition, the A2 and B1 level listening and speaking exams were used as a pre-test and a
post-test to evaluate both the EG and CG’s English language progress before and after the intervention.

Listening test: the test lasts 30 minutes on-site with four sessions. College students finish their answers
to the answer sheet. After completing all four sections with 25–30 multiple choice and fill-in blanks based
on regular real-life conversation contexts, such as borrowing a book from a library or asking for academic
help from peers and teachers. College students must correctly answer over 15 questions to reach the A2
level.

The speaking is 15 minutes of on-site tests, including three parts. The individual discusses specific topics
before the examiner as realistically relevant to the real world, such as family or college life. The first
consists of general questions about the respondent and recent status. Then 2 minutes of discussion on a
particular subject related to fashionable or social issues. The third expanded the topic stated in the
conversation in Part two. College students must reach the A2 level in three parts of the speaking test
without significant pronunciation, vocabulary, and grammar mistakes.

Semi-structured interviews

Total of 16 students in the EG was invited to participate in an online semi-structured interview after the
post-test in the fall semester of 2022. The qualitative tool investigated students’ perspective for the
dimension of IDC intervention, listening and speaking learning outcomes in 7 main questions. The
anonymous expert reviews of the kappa results revealed that the values were all within 0.80 to 1. The
interview questions were approved by eight professional practitioners with occupational experience of
more than 15 years, from full-time instructors to administrative staff in the field of English in Chinese
HEIs. The questions are shown as below.
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1. Please describe your learning experience of the course this semester in 1 or 2 Keywords. 2. What is
your anticipation for this course? Has it reached your anticipation? 3. How do you want to use the skills
outside the classroom after learning this course? 4. What environment would you use the skills in? 5.
What is your listening and speaking improvement from the course? 6. What learning habit do you have
that actually works for you from this course? How helpful is it? 7. What further comments do you have
for this course? Any content or form to improve the course?

Results
The 16-week semester began in September 2022 and ended in December 2022. The 210 students
participated in the pre-and post-tests, and the outcomes were measured using online tests and interviews
of listening and speaking outcomes. The data was subjected to a statistical analysis using independent t-
tests, paired sample t-tests, ANCOVA and a qualitative analysis was conducted using Nvivo.

Quantitative Results
An independent sample t-test was initially applied to examine the learners’ listening and speaking ability
to gain insight into the detail of their performance. The means and standard deviations of the EG and CG
based on the analytical results of the independent sample t-test are shown in Table 3. Two variables are
highlighted, namely, listening and speaking learning outcomes. Exam English was used for the pre-test
and post-test to examine the EG and CG students’ listening and speaking proficiency at the beginning of
the intervention to ascertain their progress in learning English in the quasi-experimental design.

The pre-test was focused on the students’ listening and speaking learning outcomes. As shown by the
above results, there was no significant difference between the EG (M = 134.170, SD = 8.152) and the CG
(M = 131.632, SD = 3.742) in respect of listening, the EG (M = 134.624, SD = 9.601) and the CG (M = 
136.603, SD = 5.313) in the speaking pre-test, thereby meeting the pre-test condition of homogeneity (p 
> .05) in the students’ listening and speaking tests. This result meant that the EG and the CG remained at
the same level as they did in the beginning in terms of listening and speaking on the A2 proficient level
before the IDC intervention (Mishra et al., 2022).

Table 3
Results of Independent sample listening and speaking pre-test.

Variables Tests EG (n = 106) CG (n = 104) t p

M SD M SD

Listening pre-test 134.170 8.152 131.632 3.742 0.611 0.511

Speaking pre-test 134.621 9.601 136.603 5.313 0.432 0.519

Note. n = 210. EG = Experimental Group; CG = Control Group. M = Mean, SD = Standard Deviation.
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A paired-sample t-test was used to determine if there was a statistically significant difference in the
growth of the students’ learning outcomes before and after the IDC intervention, including their listening
and speaking proficiency. The EG and CG results were analysed to determine if the difference between the
pre-and post-test was positively significant. The expected results were used to determine the increase in
the performance of students in the EG in the post-test from the pre-test rather than those in the CG after
they finished the study (Marsden & Torgerson, 2012). The paired-sample test results for the EG students’
listening and speaking ability in the pre-test and post-test are displayed in Table 4.

The mean and standard deviation of the EG’s listening increased in the post-test compared to the pre-test.
For instance, the results of the post-test (M = 158, SD = 9.802) had significantly increased to (t = 20.877, p 
= .000 < .001) compared to the pre-test. In terms of their speaking, the post-test score (M = 157, SD = 
10.887) had increased significantly (t = 20.536, p = .000 < .001) from the pre-test score (M = 135, SD = 
10.543), indicating the substantial growth (Marsden & Torgerson, 2012) of the EG’s speaking proficiency
after the IDC intervention.

Table 4
Results of paired-sample t-test of the EG’s listening and

speaking test
Variable M (SD) M (SD) t

Pre-test Post-test

Listening 134 (8.031) 158 (9.802) 20.877***

Speaking 135 (10.543) 157 (10.887) 20.536***

Note. n = 106. EG = Experimental Group. p < .001. M = Mean, SD = standard deviation.

Concerning the CG, the paired-sample t-test results of their listening showed a modest improvement from
the pre-test (M = 132, SD = 4.118) to the post-test (M = 140, SD = 6.134). Still, it was statistically
insignificant (t = 2.960, p = .313), suggesting that CG’s listening skills made slow progress without the IDC
intervention. No significant growth (t =- 0.371, p = .467) in their speaking in the post-test (M = 137, SD = 
7.008), indicating rare growth (Marsden & Torgerson, 2012) in the CG’s post-test speaking scores;
therefore, the CG had made no progress in speaking without the IDC intervention.

Next, a one-way ANCOVA was used to determine if there were any statistically significant differences
between the experimental and control groups in the post-test, controlling for the pre-test scores. The
ANCOVA results showed that the IDC course intervention had improved the students’ listening and
speaking abilities. The ANCOVA results of their listening (F = 685.132, p < .001) and speaking (F = 
889.322, p < .001) are shown in Table 5. These results were statistically significant and influential in size
(Brydges, 2019).

The data as shown in Table 5 that the listening and speaking tests significantly affected both groups.
Besides, it was found that the quasi-experimental design caused a significant increase in the listening
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and speaking of both the EG and the CG.

Table 5
Results of one-way ANCOVA of the listening and speaking test.

Variable Source SS df MS F p

Listening pre-test 2517.65 1 2517.65 285.130 .000

  Group 2876.47 1 2876.47 685.132 .000

  Error 3860.65 189 34.15    

  Total 13394.118 201      

Speaking pre-test 3226.47 1 3226.47 848.863 .000

  Group 3576.84 1 3576.84 889.322 .000

  Error 3777.55 189 37. 94    

  Total 11063.235 201      

***p = .000 < .001

As a result, the mean and standard deviation of the listening and speaking scores in the post-test are
shown in Table 6 to demonstrate the influence of the pre-test’s constraints on the post-test results. A
significant difference was found in the post-test adjusted scores of the listening skills of the EG (M = 
159.410, SD = 9.807) and CG (M = 143.533, SD = 7.644), with the results of the EG being higher than those
of the CG. This was also evident in the post-test adjusted scores of the speaking of the EG (M = 160.726,
SD = 8.857) and CG (M = 139.243, SD = 7.732). These results proved that the EG’s listening and speaking
abilities had significantly improved based on the post-test (p < .001) scores.

Table 6
Summary of one-way ANCOVA of the listening and speaking test.

Variable Group Adj. M Adj. SD n

Listening EG 159.410 9.807 106

CG 143.533 7.644 104

Speaking EG 160.726 8.857 106

CG 139.243 7.732 104

Note. n = 210. EG = Experimental Group; CG = Control Group. M = mean. SD = standard deviation.

Finally, the EG’s listening and speaking proficiency increased significantly more than the CG’s based on
the adjusted post-test scores through Table 7. The comparative results (Birgin & Uzun Yazc, 2021) above
further illustrated that the IDC intervention had significantly improved the listening and speaking
proficiency of the EG compared to the CG without the IDC intervention.
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Qualitative Analysis
The main objective of the semi-structured interviews was thematic feedback (Bernard et al., 2016) on the
IDC course impact on the student’s perception of their listening and speaking proficiency. The interview
questions covered the main dimensions of the research from the experts’ reviews (Gumbheer et al., 2022).
The specific components of the theme analysis were interest creation, driven to create learning, creation
of learning habits for listening and speaking learning outcomes (Chen et al., 2020).

The first theme was an interest in listening and speaking learning outcomes to gather initial feedback on
the expected behavioural benefit of the IDC course. Most interview participants suggested that individual
students are responsible for clarifying their interests at the initial semester stage since the learning
outcome is the core and foundation of their personal development throughout and after the semester.
Hence, they considered that their interest should be naturally aroused when they were engaged in the IDC
course to achieve listening progress.

Extract 1
I think interest is the best teacher, and if you don’t have an interest in the course, you won’t want to study
it (listening), and if you’re just into it, um, it’s achieved. You love the course a lot, and then you get the urge
to learn it (listening). Even if you have all sorts of difficulties, just remember this interest, and try, and then
you will get support. (Participant 13, student, second interview)

The interview data suggested that maintaining and improving listening skills depends on the interest in
learning the language. The interview data also showed that students increased their engagement in the
IDC course to achieve listening progress and considered that interest should be a natural skill for
responsible students.

The second theme was driven to creation (Chan et al., 2019), which entailed the growth of listening and
speaking proficiency due to knowledge of reinforcement and feedback about creating anticipated
behaviour (Elmahdi et al., 2018). Most interviewees reported that the effort to learn was a sustainable
chain for their personal development throughout and after the semester.

The interview data proved that the blended course requirements (Burston & Arispe, 2022) supported
appropriate learning creation (Chan et al., 2019). Individuals should devote themselves to learning
resources and attempt to integrate mobile-assisted language learning based on preference (Burston &
Giannakou, 2022; Yang, 2022) to achieve the learning outcomes of listening and speaking skills.

Extract 2
The key is to learn to create, I think. Because learning to create listening or speaking skills is through the
teacher and the provision of resources, and then you have to solve your problems on your own; figure out
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how to solve them using listening or speaking skill to express yourself. (Participant 15, student, second
interview)

The interview data revealed that it is essential to invest adequate time and engagement in integrating the
blended class content with blended setting materials that correspond to the learning objective, teacher
support, and teaching resources with college life (Xu et al., 2022).

The last theme was the creation loop for learning habits (Chen et al., 2020). Most participants identified
IDC nurturing their speaking and listening proficiency into practical and dynamic personal skills by
reinforcing individuals’ learning efforts into practice and self-efficacy in long-term habit-based learning
(Kem, 2022).

The data demonstrated that learning habit following creation enables individuals to sustain their learning
outcomes and self-efficacy (Roschelle & Burke, 2019). Learning creation loop prepares them for the habit
of listening and speaking. It also supported the learning outcomes as individuals’ expectation for
development.

Extract 3
My key would be study habits. I can’t say I’m not entirely interested. I’m still a little interested; for example,
if I can speak fluently or hear properly, I’m still quite happy and have a sense of achievement, but I think
it’s more to do with study habits, because I’m a serious person and I strive for perfection. So every time I
do the listening and speaking study, I focus on quality and quantity. (Participant 16, student, second
interview)

The interview data illustrated that students’ final progress toward listening and speaking as a habit
depends on the teacher’s support, class content and digital guidance (Nissim & Simon, 2020). This
statement matches the IDC course design in terms of the role of the teacher in students’ habits to become
long-term learners. The above extract represents the EG’s perspective after the intervention of the IDC
course. Finally, the quantitative and qualitative results were combined to provide a comprehensive IDC
course learning outcomes structure.

Discussion
To address research questions one, the English course syllabus during the 16-week experiment based on
IDC in a Chinese college, the researcher found practical habit-based learning outcomes and students’
feedback on teachers’ support for self-efficacy, learning objectives, and other experiences using digital
learning tools and resources in China. The students were encouraged to examine the progress they made
when they endeavoured to be responsible for their own learning and to develop appropriate long-term
aspirations for their particular goals from a proficient EFL perspective by the feedback on the curriculum.
The EG feedback correlated with the findings of other researchers (Aguilar et al., 2022; Spada, 2022).
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Aside from the blended setting, the IDC course with appropriate teacher support has become a significant
mean to promote young talent to acquire adaptive self-learning skills that assists HEI students in an
extracurricular context (Silva et al., 2018; Yasmin et al., 2019). The IDC English course curriculum for
Chinese college students could reinvent, diversify, and encompass the current course objectives and
procedures to increase college students’ interest and learning outcomes. Hence, the learning creation
(Chan et al., 2019) is the most significant feature that should be evaluated when determining the need for
an IDC curriculum.

The answer to the second research question is that the IDC course effectively developed Chinese college
students' English skills. HEI teachers should promote student-preferred policy and vary their teaching
support to further integrate region-specific sustainability challenges in English course design for superior
student learning outcomes (Mallillin & Caranguian, 2022). The English learning creation mastery of in IDC
curriculum also connected the findings of empirical scholars (Purwanto & Hidayad, 2022; Razavipour,
2020), the outcome continued to investigate the observable inconsistency of individual learners’
inadequate input, output, by providing necessary and interactive balance in a real-life context. The
designed blended setting 'learn, play, do model' (An et al., 2020; Hermanto & Srimulyani, 2021) in IDC also
supports a student learning mastery that, along with representing the real-life environment as cue
solution should be recognised for enabling HEI students to master the English language by sharing and
acknowledging the positive learning creation (Ross, 2020; Yuliati & Lestari, 2018). More IDC feature and
research finding assembled Bourekkache & Kazar (2020) who concluded that teachers could provide
students with support in the form of digital learning systems or platforms, so that the correlation between
interest and English learning could continue to grow outside the classroom. Teachers’ are responsible for
digitally supporting students in selecting the systems or platforms for ease of use and the best learning
outcomes. According to these findings, the IDC course matches the current planning concern to improve
students’ language proficiency.

In response to the third research question, an IDC intervention improved Chinese college students' English
proficiency more than traditional teaching approaches. Once this learning approach (Roschelle & Burke,
2019) had been established and accompanied by learning creation, students’ preferred teachers’ support
to be corrective feedback based on group activities and learning mastery representing daily routines
rather than evaluation-based feedback (Eggers et al., 2021). In this sense, the IDC course design triggered
learning interest as the foundation, then intensified and diversified learning creation, transferring to
blended setting and eventually, with associative teacher support for learning habits strengthened the
students’ lifelong learning pattern (Elmahdi et al., 2018; Justiana et al., 2022). Chien et al. (2022) also
predicted that traditional teaching methods might not be a fully considered option in the major wave of
digital changes of policy in language learning and research because the traditional lecture pattern cannot
educate long-term learning behaviour due to EFL learners’ need for fast production and immediate
consumption (Li & Lan, 2022). The IDC curriculum is based on real-life English exchanges of functional
proficiency or daily English events that students may do naturally, alone or in small groups. Students are
taught to sustainably harness English learning habits for lifelong purposes in this IDC course design.
Their optimisation of these learning habits helps them to view their learning creations as valuable
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vessels. Recent researchers (Jeong et al., 2021) have confirmed that a habit-establishing approach like
IDC could bridge the neural mechanisms of language learning from social contexts (Hopp & Godfroid,
2023; Sadeghi, 2022).

Limitations
Instructional activities in China had to be undertaken both online and offline during the Covid-19 epidemic
at the end of 2022. Students' learning environment was transformed, making external intervention or
influence unavoidable. Morgan-Short et al. (2018) observed that the performance and assessment of
students in online EFL classes may fluctuate more than in-campus EFL courses due to the continual
distractions in learning sites, pressure concerns, and hardware glitches beyond teacher support. Some
researchers (Dağgöl & Akçayoğlu, 2023; Yu, 2023) are also concerned that traditional face-to-face
teacher-student interactions and debates with others may not be measured in online courses due to
individual differences. Although students were expected to thoroughly engage in the course content and
activities during the 16-week teaching period, some expected more teacher support and group
discussions, and there were external communication challenges.

Conclusion
With the IDC course design in this study, students were able to choose the typical tactics and activities
they preferred due to high flexibility and low anxiety, followed by personalised learning mastery. The
study is consistent with those of current researchers (Gardner et al., 2022; Gambino & Share, 2023);
therefore, learning creations in various contexts should be recognised and promoted by teacher support
and relevant policy for students to achieve habit-based learning with the relevant, personalised learning
outcomes.

The purpose of this study was to incorporate an IDC curriculum into English education to increase
Chinese students’ sustained listening, speaking proficiency. Students were guided to reorganise, reshape
and reinforce their learning habits. They were able to execute brainstorming, problem-solving, hands-on
inquiry, and habitual conversations in listening and speaking interactions, which they then integrated into
the learning process and their extracurricular activities based on their interests and learning creation. (Ben
et al., 2022)

Furthermore, it takes time and effort to mature or alter a conventional agreement in course design.
Therefore, EFL teachers in HEI should collaborate to construct a course for the prospective combinations
of English talents to fit their potential and developmental environment and ensure that their English is
sufficiently proficient to be internationally competitive in their chosen profession. Interest is the best tutor
for a given talent when shifting from content learning to methodological learning. (Panasyuk et al., 2022)

Implications
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Theoretically, the IDC above established self-actualization needs involves the pursuit of a positive mind
state, habit and talents, and the continual attempt to advance and upgrade oneself (Renninger & Hidi,
2022). It was a path understand the human intrinsic desire and relevant conduct, and personal
improvement (Diwan & Vartanova, 2020; Setyosari & Cahyono, 2021). IDC has the ability to function in
numerous domains, including HEI social psychology theme (Hernandez et al., 2023), digital behavior
fields (Tang & Hew, 2022), skill enhancement in education service (Nantha, 2022), and individual self-help
professional training (Mackett, 2022). The theory has been developed and broadened over time, but it
remains a vital contribution to explaining the universal behavior and thought patterns of humans
(Hashim et al., 2021; Muhria, 2022).

Practically, the design of English courses could be based on IDC principles and procedures to promptly
accomplish innovation by developing a curriculum that has the objective of improving students’ self-
efficacy using blended setting. The IDC-related learning skills (Chan et al., 2018; Chan et al., 2019; Chen et
al., 2020; Wong et al., 2020) are recommended for Chinese HEIs to achieve their lifelong educational goal.
Sustainability research has begun to include digitalised lifetime learning in EFL and similar fields
(Papageorgiou et al., 2022). Therefore, this IDC approach can also be extended to practical elective
courses, competency-based competition training, and other specific national test competence
development programmes (Orsini-Jones et al., 2022). However, HEI students have so far only been
encouraged to apply curricular accomplishment in various subjects and the vital objective of EFL to
extend the learning to extracurricular settings has been ignored (Ben et al., 2022). Since HEIs were
required to promote the necessary English practice throughout China, the incorporation of the IDC into the
English curriculum in this study can also apply to the relevant English curriculum for non-English major
students (Yuliati & Lestari, 2018).
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Figure 1

IDC learning pattern.



Page 25/25

Figure 2

IDC course design in Semester 2022


